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Abstract. This paper concerns the benefit that museum visits provide in the form education system
in the Slovak Republic. It reviews the opportunities that cooperation between schools and museums
represents for the museum and education systems and the limits to such cooperation. It considers the
factors that museums should take into account in providing educational programmes and activities,
including the need for interaction with specialised museum staff, the creation of age-group-specific
educational support materials, the challenge of harmonising exhibitions with school curricula, and the
need to consider schools’ planning schedules when announcing exhibitions aimed at this demographic.
It also discusses proposals for increasing access to museums for more remote schools where
distance/travel time is a barrier, such as travelling exhibitions, visiting experts and virtual tours.
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Introduction
Practically every country develops its own cultural policy. In developing this,
the country draws on established traditions with defined aims and objectives
which are promoted in practice by various means. Museums have a vital and
irreplaceable part to play in cultural policy. 1 The fundamental institutional
objectives of a museum include both the protection, management and
professional documentation of collections, and the presentation and
communication activities that make the collections accessible for the public.
In presentation and communication activities, museums must consider
questions of education and work with the public. They must engage in active
and passive communication with visitors to provide both informal learning
and shape the impression visitors take away from the museum.
Although museums prepare programmes for all the public, their most
frequent visitors come from specific sections of the population. The most
frequent are children and adolescents in compulsory education. Museums
should adapt their work to the structure of their audience, not only in their
exhibitions but also in terms of communication plans and their
implementation, accompanying events, the work of museum guides, museum
education, and so on.
School field trips to museums have a relatively long tradition in the
Slovak Republic. They have become a regular part of the teaching process in
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some subjects (notably history) in primary and secondary schools, and they
have been incorporated into curricula and instructions of the Ministry of
Education, Science, Research and Sport of the Slovak Republic.
Materials and Methods
The vital role of visits to museums by primary and secondary school children
and the importance of teaching in museums to the pedagogical process have
recently been discussed by many researchers from the perspective of both
museum staff and school teachers.2 At present there can be no doubt that
educational activities are becoming a central part of museums’ activities, and
museums are closely studying the benefits such activities can bring for their
public relations and for all society. The answers to many questions about the
relationship between visitors and museums have been addressed by visitor
research studies in museum science. The methodologies of such studies are
based on those from sociology, with the application of quantitative and
qualitative research to a sample of visitors.3 Information acquired and
interpreted in this way identifies not only various groups of visitors but can
also, with an appropriately chosen procedure, address many issues relevant
to museums’ communication (presentation, educational activities, the
attractiveness of accompanying programmes, and so on.). The paper draws
on a range of sociological research, such as the work of Ján Bunčák from
2001.4
In the area of museum theory, theoreticians in our part of the world
who have addressed the topic of museum communication include Josef
Beneš,5 Zbyněk Z. Stránky,6 Vladimír Jůva and others,7 but significant
contributions have also come from the educational community on the other
side, where the work of Josef Petrtyl in particular stands out as being of high
value.8
Discussion and results
When people are deciding whether to visit a museum, their motivation or
personal interest is a very important factor. Josef Beneš defined four groups
of visitors:9
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1. The casual visitor, who goes quickly through the museum and
notices only attractions;
2. The cursory visitor, who looks at the exhibition and takes away
knowledge of things and processes;
3. Study visitors, who study exhibits to acquire knowledge and in-depth
experience;
4. Expert visitors, who not only study individual exhibits but also study
documentation and take away a high level of knowledge of processes.
In this system, pupils and students can be classed as “casual” visitors
and the teachers as “cursory” or “study” visitors depending on their personal
level of interest.
From another perspective, museum visitors can be classified in two
groups:10
1. Individual visitors, who come to the museum from personal interest;
2. Group visitors - who make up the majority of museum visitors.
For group visitors, their visit has usually been organised by someone
else, so some may have more and some less interest in a tour of the museum.
At some museums, especially “castle” museums, it is not possible to make an
individual visit and visitors must tour the museum with a guide as part of a
group.
G. Talboys,11 who combines the age and interest categories, categorises
groups of visitors as:
1. Children under 5 years of age (children in pre-primary education);
2. Children and adolescents aged 5 to 16 years in school (formal)
education;
3. Children and adolescents aged 5 to 16 years in informal education
(organised groups);
4. Children and adolescents aged 5 to 16 years in informal education
(family groups);
5. Adolescents aged 16 to 19 years in continuing education;
6. Adolescents aged 16 to 19 years in further education;
7. Higher education students;
8. Trainee teachers;
9. Teachers in continuing education;
10. Adult visitors;
11. Various other groups (e.g. members of interest groups, “friends of
the museum,” etc.);
12. Chance visitors;
13. People with disabilities.
10
11

Ibid., p. 118.
Talboys 2000, p. 63; Šobáňová, Johnová Čapková 2015, p. 26.

493

Ľuboš Kačírek, Pavol Tišliar

A group tour has a time limit that all participants must adapt to
regardless of personal interest. It does not allow them to set their own route,
and visitors often do not have time to see the things that interest them
because the group proceeds at the same speed according to a fixed schedule
because another group is on their heels. Guides/instructors are very often
under time pressure and are unable to give extra time to questions that
interest visitors, especially if another tour is waiting. Many times, members
cannot see what the guide is talking about because a crowd of other visitors
blocks their view of the presented exhibit.
Other problems of group visits to museums result from the different
purposes of visits. Beneš gives examples of visits for leisure purposes, school
trips, a side trip to a spa museum for guests at the spa, and a special
programme for participants in a seminar.12 Current education curricula
distinguish two sorts of “school trip:” there is a školský výlet (school outing),
which is a recreational out-of-school activity that is not linked to the
educational process and takes place after the completion of grade assessment.
The other is a školská exkurzia (school field trip), which is an educational
activity subject to precisely defined rules. Petrtyl offers a special
methodological guide for field trips in history courses, which includes
recommendations for activities to be carried out before and after field trips
to museums:13
1. Make a plan for the field trip and define its educational objectives;
2. Study the museum’s documentation and if necessary ask the
museum to add other exhibits;
3. Discuss the trip with pupils in advance and arouse their interest,
which will increase the visit’s educational effectiveness.
4. It is important to conduct follow-up lessons after the trip to reinforce
and supplement what the pupils acquired from the trip.
5. The vital requirements are thorough preparation of working
procedures and the teacher’s knowledge of the topic of the trip. The teacher
must always have the aim of the trip in mind, otherwise it will be a waste of
time.
In the current education system in Slovakia the term exkurzia (field trip)
usually refers to a trip that objectively determines a group of persons’
command of an educational subject. It is form of education organised outside
the school that enables pupils to get to know phenomena in the field, i.e. in
their authentic setting, under typical conditions. In other words, it involves
the temporary relocation of the teaching process from the classroom to the
real world. The educational value of a field trip is the direct experience of a
12
13
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natural, cultural or social environment and its history. One of the greatest
benefits that justify the use of field trips is that if a trip is well organised, it
increases pupils’ awareness and concentration and their interest in the
subject, which makes it easier for them to learn the subject. 14
The educational process distinguishes several types of field trip, based
on the breadth of subject-matter that they cover.15 A thematic field trip
concerns a specific part of a topic within a subject. A complex field trip may
cover one or more complete topics. A complex and interdisciplinary field trip
covers several subjects. An initial field trip is intended for the collection of
teaching material that will be used further in the educational process and a
final field trip is aimed at the overall reinforcement of learning and in-depth
learning.
Besides the intended content, the field trip allows pupils to meet with
workers (museum guides and other museum staff) and learn about the
organisation of work in the visited establishment and the results of their
work.16 Pupils learn about historical and natural heritage, and in this way a
field trip promotes not only children’s cognitive and emotional development,
but also the development of their personality. At the same time, it is
important that teachers be familiar with content of an exhibition before the
first visit with students so that they will be able to inspire the students’
interest and give them positive motivation for the visit.
The issue of the relationship between museums and schools has long
been debated, and was a subject of interest even before museums existed in
institutional form. The illustrative method of teaching, in which a teacher uses
a natural or artificial object as a teaching aid, dates from the earliest times. In
the Classical period this method of teaching was practiced in Egypt and
Greece, where academies called “Mouseions” were established with
collections of various items.17 A later thinker on this issue who cannot be
overlooked was John Amos Comenius (1592-1670), whose concept of
“learning through play” included illustrative teaching as one of its most
important functions.18 After the establishment of the first museums, the idea
of learning through experience changed somewhat and museums came to be
seen as an informal environment that supplemented the knowledge imparted
by formal education in schools. For example, in the 1840s, schools’
acquisition of collections such as “school cabinets” and the movement to
promote adult and youth education prompted intellectuals such as František
Vereš 2010, p. 219.
Ibid.
16 Ibid., p. 220.
17 Brožek 2002, p. 122-124.
18 Šobáňová 2012b, p. 93-94.
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Palacký and Kliment Čermák, who was originally a teacher, to call for
cooperation between museums and schools. The view was promoted that not
only should young people go to museums but museums should come into
the schools.19
School trips account for a large share of visits to museums. According
to research conducted in the first half of the 1970s, school groups made up
around 25% of museum visitors.20 According to a sociological survey in 2001,
the under-19 and 20-29 age groups make up over 50% of museum visitors.
The under-19 age group made up 15.8% of visitors based on random
selection and 22.7% according to visitor numbers. The 20-29 age group made
up 18.0% and 28.0% of museum visitors respectively by the same measures.21
Czech and Slovak researchers began to study the relationship between
museums and schools in greater detail at the start of the 1960s by organising
a series of dedicated seminars.22 This early research found that teachers
undervalued museum visits as a waste of time or a leisure activity and believed
that teachers should not conduct teaching at a museum.
Slovak museums began systematic (but often purely formal)
cooperation with schools from 1961, when the first Act of the Slovak
National Council on museums and galleries - Act SNR No 109/1961 Zb. z.
- came into effect (it was preceded in the Czech lands two years earlier by Act
No 54/1959 on museums and galleries). This established in law museums’
role within the state, including their basic objectives, mission and methods.
Museums and galleries were defined as institutions that, alongside other
activities, use collections for cultural and educational purposes.23
In 1969 and 1970, the Central Office of Museology in Prague, in
cooperation with the National Museum in Prague and other Czech museums,
conducted a survey via questionnaire to obtain the views of the central,
regional, district, local heritage and specialised museums. The research
findings, which remain relevant in the present, can be summed up as
follows:24
1. Primary schools visited museums more often than the higher-level
schools. This is understandable, because the ratio of primary to secondary
schools in Slovakia is approximately 70% to 30%25 and primary schools
dedicate more attention to school field trips than secondary schools.
Špét 1976, p. 6.
Ibid., p. 40.
21 Bunčák 2002, p. 7-28.
22 Marcinková 1965, p. 12-20.
23 Ibid., p. 2.
24 Špét 1976, p. 15-16.
25 http://www.cpk.sk/web/dokumenty/krvv.pdf, accessed 4 April 2017.
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2. The further a museum was from a school or the longer a visit takes,
the lower the school’s interest in visiting the museum.
3. More than 80% of organised school visits to museums took place
during teaching hours.
4. The average duration of a museum tour was an hour and a half.
5. A class needed 3-4 hours for a field trip - even in the case of schools
situated close to the museum.
6. Since museum visits had high time requirements, they took place on
average 3 to 5 times per school year.
7. Schools appreciated a commentary on the museum and preferred the
commentary to be given by a guide rather than a teacher.
8. Teachers with longer experience went to museums more often than
newly qualified teachers.
9. Visits were usually related to the subject of history.
The second phase of the research project aimed to determine whether
time spent at a museum was used effectively and whether the effect of a visit
to a museum had the breadth and intensity claimed in the literature. The
survey was conducted at the start of the 1970s during a period of political
turmoil (“normalisation”), when a many highly-qualified museum workers
were forced out of work because they had been active in the “Prague Spring”
reform movement of the late 1960s. The resulting staff changes prevented
research from being conducted in its full planned scope. It nevertheless
produced interesting findings. Around 30% of pupils remembered the
content of a teacher’s presentation in class but in a museum, where they could
see the subject-matter of the presentation and visually inspect original
documents, the effectiveness increased to 80%.26
The results also showed that the subject in which there was most
interest was history. J. Špét has called this “the most fruitful subject for
museum science and the most important from a political and ideological
viewpoint,”27 although the results showed that the most interesting periods
were more ancient ones. It was followed by natural history, literature and
music museums. At this time the education system made relatively little use
of technical museums. Another question raised at the beginning of the 1970s
concerned whether specialised, education-focused exhibitions should be
built.28 At the start of the 1970s there were still voices questioning whether
the Ministry of Education should support the inclusion of school museum
visits in the education process and whether it would be better to have
Špét 1976, p. 16-17.
Ibid., p. 20.
28 Ibid., p. 23.
26
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continuous standard teaching and make museum visits an out-of-school
activity that pupils engage in their free time.29
Cooperation between museums and schools is a topic that received
special attention when, over half a century ago, Josef Petrtyl published a
monograph mainly concerned with history education in museums, Zkušenosti
ze spolupráce školy a muzea při vyučování dějepisu [Case studies of cooperation
between schools and museums in teaching history].30 The work has relevance
outside the subject of history, however, and can be applied to nearly all
subjects in primary and secondary education. The guide was not very widely
distributed and it inspired only a small circle of teachers. Petrtyl’s conception
of cooperation between museums and schools was based on the then
prevalent idea of building district local heritage museums, and his work bears
the marks of the times in which it was written. He emphasised that a visit to
an educational visit to a museum should be a means not an end. There should
be systematic plans for school field trips so that they become a routine activity
for pupils. He recommended that visits to exhibitions should take place not
just when it was necessary to substitute for lessons or fill a gap in a
programme, because pupils would see it only as a replacement for “real”
lessons.31 The aim should be to support pupils’ independent work and
encourage them to be active.
Petrtyl identified a variety of forms that cooperation between a
museum and a school could take:
Field trip to a museum or gallery exhibition. Even nowadays this is the most
widespread and common form of relationship between museums and schools
in Slovakia. It is, however, no longer sufficient by itself. Most museums, as
will be shown later, have accepted this trend and provide schools (and other
visitors) with a variety of other museum products. As Špét warned in 1974,
this form cannot be considered “the only fully valid form of organised
cooperation” and museums need to prepare other supplementary (or
accompanying) programmes. His proposals included discussions, audiovisual material and competitions. He recommended a non-traditional
approach that combined learning with play and commentary with pupils’
independent work, because “nothing is more harmful for cooperation with
schools and young people than a stereotype.”32
Exhibitions are not always perfectly aligned with what a teacher is
trying to teach. It is also difficult to organise a field trip to a museum in
communities that have few museums in their vicinity. If there is a museum in
Ibid., p. 37.
Petrtyl 1962.
31 Ibid., p. 52-53.
32 Špét 1976, p. 18.
29
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the local area whose orientation is in line with the school’s, it would be natural
for teachers to be interested in visiting it. In Petrtyl’s view, it would be
desirable for teachers to cooperate with the museum and make proposals
concerning exhibitions. This led him to propose the following forms of
cooperation between museums and schools:33
Special mini-exhibitions for school work.34 In this form of cooperation, the
museum prepares a special mini-exhibition according to requirements given
by a teacher, with reference to the teaching plan and its educational
requirements. These special mini-exhibitions would require specialised
experience on the side of the museum worker, who would need to select the
collection items most relevant to the topic of the mini-exhibition and best
adapted to the pupils’ age group, and then plan the most appropriate
arrangement of the exhibition. Petrtyl says that a mini-exhibition could be
prepared for nearly every subject in the curriculum. He expected that the
mini-exhibition would be visited by the target class (year, grade) of most
schools in the local area. It is evident that this form of cooperation would
place a heavy burden on museums and might not always be the most efficient
way to fulfil the given objectives.
Another form of cooperation that Petrtyl proposed was travelling
exhibitions for schools,35 also referred to as “suitcase exhibitions.”36 These
travelling exhibitions were intended for schools in small villages from which
it was difficult to get to a museum. These exhibitions would take the form of
panels and the theme would be based on the curriculum for the subject. The
role of teachers would be to supply more detailed methodological sheets. J.
Beneš highlighted the fact that such mini-exhibitions could be tailored to
meet the specific needs of different school years and subjects and would be
a direct aid for the school in supplementing conventional lessons. 37 They
could include original items of which the museum collection included
multiple examples or substitute items - facsimiles or reproductions. A wellprepared travelling mini-exhibition can be very effective.
Another effective form of cooperation between museums and schools
is lectures in schools by museum personnel.38 In this form of cooperation, it is
important that the lecture should not deviate too far from the curriculum and
that it should be accompanied by illustrative material, ideally material items
from the museum’s collection or audiovisual recordings. It is understandable
Petrtyl 1962, p. 53.
Ibid., p. 45-47.
35 Ibid., p. 47-49.
36 Špét 1976, p. 26.
37 Beneš 1997, p. 75.
38 Petrtyl 1962, p. 55-60.
33
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that the use of authentic items should increase pupils’ interest in the topic of
the lecture. This form of cooperation is, to some extent, in line with the
contemporary view that visitors to a museum should be able to touch items
and not just experience them through vision or sound effects. Discussions for
school pupils/students at a museum on agreed topics can encourage deeper interest in
a topic and provide a means of broadening pupils’ knowledge that does not
rely on force. In communities that do not have their own museum, museum
staff could visit the school or the local cultural centre.
Direct teaching in museum collections, or to put it more simply, “teaching in
the museum,” corresponds with the aims of the establishment of museums
for education (such a museum was established at The Hague in 1904), where
pupils can get close to collection items. They were preceded by school
collections, which have appeared sporadically in our region since the
seventeenth century, usually in secondary schools or universities. The initial
plan was to provide special teaching facilities for supplementary programmes
for schools.39 It must also be noted, as J. Beneš emphasised, that these
facilities should not be called classrooms, because they are intended to have
a fundamentally different atmosphere from classrooms thanks to the
installation of original collection items and audiovisual equipment.40
In Petrtyl’s view, museums for education should try to organise
exhibitions in line with the requirements of the curriculum for the relevant
subjects.41 In Slovakia this is currently not entirely feasible because the
country is continuously making changes in the teaching plans for every
subject and there is the question of whether a visiting class comes from a
“reformed” or “non-reformed” year. It would however be useful if the
Museum of Education and Pedagogy in Bratislava organised its exhibitions
to support this approach.
Understandably, many museums were and are prevented from
pursuing this form of cooperation because of a lack of space for special
educational facilities, especially if they have only one room for their
exhibition. In such cases, it is desirable to develop interactive exhibitions and
incorporate into the permanent exhibition interactive elements that are
attractive for children and catch their interest. Relevant examples include the
City Museum of Ljubljana or the exhibition Story of Prague Castle, where the
exhibitions include interactive tasks for children. A recent trend has been the
creation of specialised rooms where pupils can try out their (newly) acquired
knowledge in practice. An example is the Technical Museum in Brno (Czech
Republic). Further discussion of this issue goes beyond the topic of school
Špét 1976, p. 19.
Beneš 1997, p. 74.
41 Petrtyl 1962, p. 66.
39
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visits to programmes for the general public, especially the important category
of families with children. In recent years specialised children’s museums have
been established.42 These institutions do not work with original collection
items and place an emphasis on preparing special programmes that appeal to
children. This helps to make a visit to a museum a natural part of their
experience and through play they learn not only how to be a museum visitor
but also broaden their knowledge without being forced.
Museums should also establish their own history and local heritage clubs.43
Their aim should be to focus on reinforcing and extending what participants
learned in school and also encouraging the younger generation to take an
interest in popular science work. In terms of history and biology, the centre
of attention could be the region in which pupils live. At present there is a
trend for establishing friends of museums clubs. Examples in Slovakia
include the Friends of the Slovak National Museum, the Friends of the Slovak
National Uprising Museum in Banská Bystrica and the Friends of the
Museum of Kitsch in Kremnica. These are aimed at the general public and
mainly offer their members cheaper admission or free entry to museum
events. The outcome of the activity of such clubs may include proposals for
establishing an educational trail, a type of project for which financial support
is currently available from European Union funds.
Petrtyl also proposed special forms of lifelong learning for teachers,
because a teacher with knowledge and enthusiasm for a subject is more likely
to inspire pupils to learn it. To this end, he proposed creating working groups
of teachers within museum clubs, meaning within the above-mentioned history and
local heritage clubs. This way of increasing teachers’ motivation and
engagement would require the involvement of higher education institutions.
Assistance in developing this form of cooperation between museums and
schools could also come from district (in contemporary Slovakia regional or
specialised) educational centres. Space could be created for continuing education
in the existing methodological centres, which could organise field trips for
teachers themselves to take part in and develop guidelines for trip
organisation.
Museums’ presentations need to take account of the mental level of
their programme, i.e. the comprehension of a programme’s message. Beneš
says that the standard for presentations should be the secondary education
level. Any missing knowledge or experience can be supplemented for pupils
in primary and secondary education in the commentary of a guide or a
teacher.44 The commentary is a key part of any group tour. It determines how
Jůva 2004; Kucharík 2016, p. 109-116.
Jůva 2004, p. 69-70.
44 Beneš 1997, p. 123.
42
43
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the group proceeds, including the speed at which it moves, which will not
necessarily suit all group members. This brings us to another problem
affecting group tours - the personality of the guide, instructor or museum
pedagogue. The guide’s commentary is not a lecture but functional guidance
for the tour, providing comments and information when needed in a form
that allows participants to feel satisfied with what they have seen when the
tour is complete.45 People do not go to a museum to listen but to satisfy their
need to see something noteworthy. The content and form of the guide’s
commentary should enhance visitors’ experience of the exhibits. The guide
must be able to adapt the length, content and presentation of commentary to
the conditions of the group. In order to accommodate visitors’ individual
needs, there is now a trend to replace commentary from a human guide with
an audiovisual recorded commentary, such as that provided at the
Schönbrunn Palace in Vienna, Austria or at the Lobkowitz Palace at Prague
Castle in the Czech Republic. However, a negative side-effect of such systems
is the reduced opportunity to interact with museum experts, as visitors may
then only come into contact with invigilators, who do not always have a
professional guide’s level of knowledge.
Increasingly, modern digital technology is being used in the educational
process to prepare for field trips. It is a more effective way for pupils to
research the location and information on it than traditional preparation based
on a textbook. Broadening awareness and obtaining information using a
computer is an interactive experience that can overcome geographical and
historical distance and supplement traditional forms of communication.46
One of the most attractive forms of field trip for pupils is a virtual
museum tour. A virtual museum is a museum that presents itself in digitised
form on the internet. This allows the public to look at the museum’s
collection without visiting it physically.47 The advantage of virtual museum
tours is that they enable visitors to prepare in advance for their visit to the
museum or to visit it remotely should anything prevent their physical
participation in a tour. Of course, there is a degree of risk that some people
will make do with a virtual tour of the museum and never visit it physically,
which would mean that the museum loses money. Museums could make up
for the loss of income in the same way that certain newspapers and magazines
do, by charging for access to the virtual tour. On the other hand, the main
objectives of digital museum tours should be to motivate and attract people
to visit the museum in person. Looking at a museum on a computer display
cannot replace the authenticity of a physical tour. An example of a Slovak
Ibid., p. 125-126.
Vereš 2010, p. 220.
47 Ibid., p. 226.
45
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museum offering a virtual tour is the branch of the Slovak National Museum
at Bojnice Castle.48 A notable foreign museum offering such a tour is the
National Museum of Iraq in Baghdad,49 whose main motivation is to interest
foreign tourists in visiting Iraq, which has many monuments of ancient
Mesopotamia.
In the early 1960s, there was a trend towards suggesting that teachers
should conduct lessons both at school and in the museum, taking on the
function of the instructor/guide. Teachers were expected to familiarise
themselves with the content of the exhibition and then use appropriate
pedagogical and didactic methods to communicate it to their pupils. The
teachers naturally resisted this approach. Museum personnel were seen as
experts supplying specialised factual information and the interpretative work
of presentation staff was still in its infancy. 50 By the first half of the 1970s,
the professional literature was stressing how museums needed to have
cultural and educational departments.51 Museums in Slovakia began to
systematise the work of their cultural and educational staff, and museum
pedagogy and museopedagogy developed as areas of research.
The field declined at the start of the 1990s, when a shortage of funds
led to cuts, primarily in educational positions, and employees who worked
with collections were once again expected to handle presentation duties.
However, at the turn of the millennium, education officers were again
recruited to specialised departments of presentation or museum and gallery
pedagogy. There has been a boom in interest in education in museums and
galleries in Slovakia in recent years, as can be seen from the numbers of
papers published on the topic in the professional literature.52
Slovak museums now prepare specialised programmes aimed at
attracting pupils and students to museums. An example is the long-term
education project Škola v múzeu/Veda hrou (School in the museum/Science
through play) organised since 2005 by the Museum Pedagogy Department of
the Slovak National Museum.53 It developed from an interactive education
programme in the Natural History Museum of the Slovak National Museum
and now covers educational activities in all the specialised museums that
constitute the Slovak National Museum. The aim of these specialised
activities and programmes is to make exhibitions as accessible as possible,
and they are based on a specific approach to the museum designed to create
an informal atmosphere of play, interaction, entertainment and discussion for
http://www.bojnicecastle.sk/virtual/virtual-en.html, accessed 27 March 2017.
http://www.virtualmuseumiraq.cnr.it, accessed 1 April 2017.
50 Špét 1976, p. 24.
51 Ibid., p. 36-37.
52 Brabcová 2009, p. 11-13; Lukáčová 2009, p. 19-20.
53 http://www.snm.sk/?oddelenie-muzejnej-pedagogiky, accessed 15 April 2017.
48
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children and young people. The programme allows children and young
people to engage in active discovery and learning that helps them to think like
a scientist and promotes curiosity and the desire to investigate how the things
around us work. This programme offers teachers a unique way to enliven
lessons, make the learning process more attractive and reinforcing pupils’ and
students’ knowledge through direct experience and contact with exhibits
relevant to their subjects.
Conclusions
A school field trip to a museum remains an attractive form of out-of-school
activity. Teaching needs cannot be satisfied with a passive tour of an
exhibition without a guide’s commentary, and these days, even a tour that
has only a guide’s commentary is considered insufficient. As well as requiring
adequate pre-trip preparation in the classroom, the most important part of a
school field trip is the follow-up review, whether in the form of checking
worksheets completed whist in the museum or the assessment of tasks that
the teacher gave to pupils/students before the visit. The definitive conclusion
of the field trip is its evaluation by the teacher and pupils. In the monograph
mentioned previously, Petrtyl proposed that museums and galleries should
prepare special methodological sheets for teachers, to help them give their
commentary on the museum exhibition.54 In this context, teachers often
complain that there is not a worksheet for every exhibition, in which case
they have to prepare one themselves before the visit. Another problem is that
the commentary or worksheet on offer is aimed at a different age group, for
example, a programme designed for 10-11 year olds being offered to older
teenagers.
It is also important to bear in mind that even if school field trips are a
regular part of the educational process, there are still several obstacles to
overcome in organising them. Teachers are required to enter a summary of
the field trips they plan for the current school year in the school activity plan
at the start of the school year. If they receive an offer to visit a museum
exhibition in the course of the year which was not provided for in the plan,
they may have difficulty getting a visit approved by the school management.
Under the current decree on secondary schools in Slovakia, the largest group
that can be led by one teacher is 25 pupils. If a class has a larger number of
pupils, an additional teacher must be assigned to the field trip, which may
conflict with their own teaching duties. It is not possible to visit a museum in
a single teaching hour. The minimum must be two, allowing for travel to and
from the museum. This means conflicts with the lessons of other teachers.
54

Petrtyl 1962, p. 69.
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At the same time, field trips cannot simply be rescheduled outside of teaching
hours. Both teachers and pupils/students oppose this because they have
other duties. When organising a field trip, it is important to coordinate with
the teachers of other subjects to avoid a clash of field trips on one date or
within a short period, which would place high financial and organisational
demands on the field trip (for example, if it is necessary to arrange substitute
teachers). Parental consent is usually required for under-18-year-olds to go
on field trips. Under the old decree, a legal representative (parent) was obliged
to give consent before every out-of-school activity. This requirement has now
been simplified and a legal representative can give informed consent once for
multiple activities in the school year.
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