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Analysis of the establishment and development of rural schools in Russia 
requires a clear understanding of rural education from a historical 
perspective, in order to reveal the reasons behind the specific characteristics 
seen in them today, and from there identify opportunities for further 
prospective changes. 

The challenge of rural schooling has been an important problem 
throughout the history of the Russian education system. It is well-
established that all reformations in rural schools depended not only on the 
political decisions of government, but also on the ethnocultural traditions of 
the community where the schooling being was organised. 

The first attempts to create public schools were made in 1714 by 
Peter the Great, who decided to create schools for basic education in 
mathematics and geometry for children (boys) of certain estates.1 These 
arithmetical schools did not exist for long, as they gradually merged with 
garrison, religious and metallurgy schools and in 1744, after passage of the 
Senate decree On consolidation of arithmetical and garrison schools in provinces into 
one place, they disappeared.2 Peasant children were not trained in arithmetical 
schools, so this particular case does not have great relevance to the question 
of rural education. However, it should be noted that peasant children were 
sometimes able to learn to read and write thanks to the initiative of their 
parents, who employed fellow-villagers, retired soldiers, exiles, clerks or 
vagrant teachers to train their children. Peasants also organised so-called 
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“Spontaneous Schools.” Sometimes clergymen or other church members 
(former peasants) took the initiative to organise a school for peasant 
children.3 It is well known that some nobles (such as Sheremetev, Yusupov, 
Golitsyn and Orlov) taught some of their serfs. According to the census of 
1858, the peasantry represented 34% of the overall population of the 
country.4 

In 1802, in the days of Emperor Alexander the First, the Ministry of 
Public Education was founded, and in the following years a new system of 
public education was implemented with a remit to make education free, 
continuous and available to all estates. These changes made education more 
available to the rural public, meaning the children of peasants could learn in 
parochial schools. But the number of schools established by landowners for 
the children of serfs did not increase after this change; indeed, following 
abolition of serfdom numbers started to decrease. However, the 
establishment of zemstvos (local governments) in 1864 enabled the 
government to establish and develop schools through the rural zemstvos 
system.5 

Documents issued by the Ministry of Public Education, such as the 
Regulations for public elementary schools of 1864 and 1874 regulating the legal 
relationships and the zemstvo school management system, tell us much 
about these systematic reforms.6 Also around this period, a number of 
documents were created in which the disadvantages of zemstvo schools 
were analysed and recommendations on issues of educational processes 
were given. For example, in 1906 N. F. Bunakov published Shkol’noye Dyelo 
in which he analysed education from 1872 to 1902. He wrote that the native 
language should be the most important subject in school because it enables 
the child to “think and feel in the spirit of the people that created that 
language.”7 Bunakov also emphasised the importance of nurturing love for 
one’s neighbour and seeking truth, kindness and moral beauty.8 

The 19th century is of particular relevance to this article, because at 
that time the concept of a national character was emerging in education. For 
example, a report from the Minister of Public Education S. S. Uvarov to 
Emperor Nikolay the First (19 November 1833) explains the idea of 
“Orthodoxy, Autocracy, Nationality” as a defining principle of public 
education, stating that in actions related to public education, a true national 
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sentiment would be brought about “if we will keep untouched the sanctuary 
of our national concepts.”9 The main idea the writer appears to be 
conveying here is the value of national traditions and a national mentality. 

K. D. Ushinskiy, a scholar of Russian pedagogy, expressed his 
thoughts on issues of the management of zemstvo schools in an article, 
Obschiy vzglyad na vozniknoveniye nashikh narodnikh shkol, published in 1870: 
“We are certain that the public that has piously defended its beliefs in the 
past will hold to them for the establishment of its schools as well.”10 This 
statement is not about the necessity for and importance of public (family) 
traditions in nurturing children: rather, it declares that the natural 
development of zemstvo schools would ideally lead to school management 
that involves parents and considers the interests of rural citizens, rather than 
be subject to constraint, restrictions and regulation by governmental 
administrations. Ushinskiy, in works such as Rodnoye Slovo, Poezdka za 
Volkhov, Trudi Ural’skoy Ekspeditsii and Obschiy vzglyad na vozniknoveniye 
nashikh narodnikh shkol, expresses thoughts that later became foundations of 
the concept of nationalism.11 The idea of nationalism is that the education 
of any population is based on the national character, which is determined by 
the way societies develop under the influence of their history, social 
conditions and geographical location. Thus, education should have 
distinctive public (national) roots and should be based on the native 
language, which reflects “the climate, the nature and the history of the 
motherland.”12 

The educational beliefs of the great Russian writer L. N. Tolstoj 
(1828-1910) are of great interest, because as well as being a manager with 
teaching experience at Yasnaya Polyana School, he supported the traditions 
of rural life: 

“It is very common to hear and read an opinion that conditions at home, 
the rudeness of parents, work in the fields, rural games, etc., are the main 
disturbances to school education…, but it is time to see that these 
conditions are the very foundation of any education, … its first and 
foremost conductors.”13 

In 1911, for the first time in the existence of zemstvo organisations, 
an all-zemstvo meeting on public education tool place. The meeting 
summarised the outcomes of the 1909-1910 school period. Among the 
issues affecting the efficiency of education were mentioned: a lack of 
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connection between schools and local population due to too few libraries; 
repetitive courses; a lack of Sunday and evening classes for school 
graduates; a lack of native language classes; poverty (scarcity of clothes and 
footwear); and children being responsible for household and field work, 
resulting in a lack of motivation among parents to educate their children.14 

The conclusions of V. I. Charnolusky, published in Voprosy narodnogo 
obrazovaniya na pervom obschezemskom syezde (1911) are particularly pertinent to 
this study. He noted that “Expenditure on school education without 
establishment of extracurricular education is inefficient; extracurricular 
education should take a significant place in the chain of actions for public 
cultural education.”15 Charnolusky suggested that a successful 
extracurricular education programme meant the “provision of all people 
with extracurricular education that meets their needs.”16  

Besides this, questions were raised in the all-zemstvo meeting as to 
how the zemstvo, as an elective local government organisation, should best 
represent all the local public, including different nationalities and 
confessions (religious groups), an outcome which was considered important 
“for the facilitation of national dignity and freedom of will.”17 

In the 20th century, Russia experienced changes in all aspects of social 
life. Rural schools were the most common type of educational institution, 
and the main goal of schools was the propagation of communist ideology. 
Nevertheless, educators researched issues relating to the use of folk 
traditions in education. It is known that the founder of the Pavlysh School, 
V. A. Sukhomlinskiy used ethnic traditions, for example, organising the 
“Prazdnik Zhavoronka” (Skylark holiday) with children and their parents, 
making use of folk games and songs, and staging folk and fairy tales.18 

It is important to note that the idea of using theatre in rural schools 
has a substantial history. The first all-zemstvo meeting on public education 
in 1911 (see above) published a resolution on extracurricular education 
which stated that public theatre, when the proper plays are selected, has a 
significant educational and nurturing potential, and therefore theatrical plays 
should have a place in extracurricular education.19 To support the expansion 
of theatre amongst rural populations, the meeting recommended eliminating 
existing administrative and bureaucratic obstacles to organising theatres for 
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rural communities, compiling a suitable repertoire of plays and providing 
space in school buildings for staging them. 

One notable example of the organisation of theatre as part of the 
development of Russian rural schools was the peasant amateur theatre in 
Petino village, Voronezh province.20 This theatre was established in 1888 by 
N. F. Bunakov in Petino School to serve the purposes of education and 
culture. Notably, the repertoire of plays included scenes from traditional 
social life, folk songs, games, rituals and celebrations. For example, in the 
play Sirotka by G. Vasilyev, the old song Ah Vyi Seni, Moyi Seni (Ah, you 
inner porch, you are my inner porch) is performed, and one scene depicts a 
“nochnoye” (night horse watch) - an element of traditional rural life.21 In a 
drama about everyday life, Ne Tak Zhivi, Kak Khochetsya by A. Ostrovsky, the 
folk songs Zhil Yeremka Da Foma (Lived Yeremka and Foma), Oy Lapti Moyi, 
Lapotochki Moyi (Oh, you are my bark shoes) are featured, and a Maslenitsa 
(celebration for the end of winter) is staged. In a comedy by Kruglopolov 
Bobyil, folk traditions such as carol singing, fortune-telling, costuming and 
wedding rituals all make an appearance.  

Bunakov made great efforts to propagate his personal experiences of 
establishing community theatres, especially among countryside (“public”) 
teachers: it was not only local teachers from Voronezh province who came 
to watch plays at Petino theatre: educators from Tambov and Poltava 
provinces came as well. Bunakov published articles, wrote notes for various 
journals in Russia and abroad, and gave lectures to various conferences on 
the topic of theatre. He formulated a number of recommendations on the 
organisation of folk (including school-based) theatre in rural areas: 

- The contents of the play should reflect public life and should be 
familiar to actors and audiences;  

- The play should have perfect morals encouraging “goodness of 
impression;” 

- Characters should preferably be of the same age as school children; 
- Scenes from folk life should be “truthful and realistic” and the play 

itself should be neither “boring and too deep, nor dull and empty.”22 
At the same time, Bunakov spoke against “deliberately instructive 

theatrical plays.” He also offered some very valuable insights on 
enunciation: “speech should be in the local style, reproduced as accurately 
as possible, without faking, simplification or rough stenography.”23 
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Public theatre was seen by Bunakov as a form of cultural and 
educational work and as a necessary component of the rural educational 
environment. His ideas of not only children’s but all rural people’s 
education by means of theatre corresponded to ideas of the great educator 
of the Chuvash people, I. Y. Yakovlev, who used theatre in Simbirsk 
Chuvash Teacher’s School (founded 1868) to train teachers for rural 
schools.24 

Yakovlev considered folk art to be the very foundation of the new 
culture, and concentrated his efforts on bringing his students closer to 
world culture whilst also studying Chuvash culture. He pursued the idea that 
the process of understanding both Russian and world culture should be 
based on native folk culture. 

In connection with this, he encouraged extracurricular events which 
broadly involved local folklore, which the students of Simbirsk School 
collected during their summer folklore practice. Students organised 
traditional folk celebrations such as an Akatui festival with circle dances, 
games (Chuvash, of course), competitions and the giving of gifts 
(embroidered shawls) by girls to boys. This was a real reproduction of a folk 
celebration. To encourage students to practice reading in Chuvash, 
Yakovlev compiled Chuvash Bukvar, a book of 23 short stories, 45 riddles 
and around 4,000 sayings, collected by himself and his students.25 

Yakovlev’s Simbirsk School was a source of culture and education, 
both for training teachers and for the education of the Chuvash people. 
Using ethnotheatcrical forms in the educational process, for example, 
dramatising rural rites or reviving household folk celebrations, Yakovlev’s 
school encouraged all that represented the national culture of the Chuvash 
people. As a result the first teachers in Chuvash, being students of 
Yakovlev, took these theatrical practices from Simbirsk School to 
educational institutions around the Chuvash republic. Yadrin Real School, 
Cheboksary City School (which taught three-year teacher training courses), 
Ikkovo’s two-grade school, Bichurin’s two-grade school, Indyrchino, 
Yanshikhovo-Norvashi, Yantikovo and Shibylgy Schools and Poretsk 
Teacher Seminary all had school theatres where plays based, among other 
things, on Chuvash folk traditions were staged.26 

From this perspective, Yanshikhovo-Norvashi School in Yantikovo 
region is an important example. As an inspector of non-Russian schools of 
the Kazan school district, I. Ya. Yakovlev went to Yanshikhovo-Norvashi 
in 1879 look at the possibility of building a school in that village. In 1887 an 
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estimate and architectural designs were submitted and the building was 
finished in 1903. The first teachers in the village were students of Yakovlev, 
who took theatrical practices from Simbirsk Chuvash Teacher’s School to 
educational institutions across Chuvash country.27 These traditions still live 
on in the village today. Choir and dramatic collectives and agitprop groups 
existed well before World War II, back in the twenties. Although they 
disappeared from time to time, they were invariably re-established again. In 
1980, there was a women folk ensemble performing old songs, dances and 
ancient rituals. Nowadays, according to our research, the most popular 
rituals staged in this school are Ulakh (a village gathering), Surene (a spring 
holiday devoted to banishing illnesses from the village), Surkhuri (a New-
Year ritual of fortune-telling), Her Sury (a celebration by adult maidens, 
which translates as “Maiden’s Beer”), Ker Sury (“Autumn Beer” - a 
celebration of the new hop harvest and commemoration of ancestors), and 
Shuvarny (Maslenitsa - celebration for the end of winter). 

In the mid-20th century, ethnopedagogy, a new academic field, was 
created. Its founder, G. N. Volkov, often asserted the importance of 
studying, preserving and passing on folk traditions to the next generation in 
order to preserve ethnocultural identity - an essential element in the 
conservation and development of socialcultural and historical heritage and 
the preservation and strengthening of the integrity of local people’s cultures. 
Volkov’s contribution to the preservation of cultural legacy and his 
facilitation of the social development of many nationalities is widely 
recognised. The influence of his school of thought is not only found within 
his homeland, Chuvashia, but extends to other regions of Russia and 
countries beyond, such as Bashkortostan, Tatarstan, Mari El, Mordovia, 
Kalmykia, Tuva, Yakutia, Kyrgyzstan, Kazakhstan, Belarus and Germany. 

Modern ethnopedagogy as an academic field is characterised by 
several tendencies. Issues of ethnocultural education today are explored on 
the basis of new insights obtained by the combination of ethnography with 
art history, pedagogy, psychology, culturology and sociology. The term 
“ethnostaging,” coined by L. M. Ivleva for the research of folk drama, is 
also pertinent to contemporary ethnopedagogy. The author of this article 
has spent several years researching the use of ethnostaging in a system of 
ethnocultural education for rural students. 

Ethnostaging is understood to mean a historical and cultural 
phenomenon that reflects certain phases of historical and national-cultural 
development of the folk.28 
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Folk traditions (rituals, celebrations, games) from which modern 
theatrical forms have originated, are not only a part of the local culture, but 
also reflect the spiritual values and social standards of the public. Thus, 
ethnostaging is a phenomenon that belongs both to the art of staging and to 
the field of social relationships (including the development of personality), 
which is directly connected to pedagogy.29 

Dramatic forms of folklore are directly connected to ethnostaging; 
they take the form of a dramatised collective play where people are 
transformed through disguise, costume, masks, makeup, movements, 
mimicry, speech and so on. Examples might be a Christmastide play of 
disguises, a “Maslenitsa send-off” ritual and Maslenitsa games, wedding 
ritual, etc.30 

Traditional folk culture creates a people with a certain attitude 
towards their environment, who display certain characteristics of social 
relationships in social groups, who have certain motivations for their deeds 
and adopt a certain system of values. All these are the parts of an indivisible 
whole, which can be appreciated only on the level of a holistic 
understanding of traditional culture. In our case this understanding is 
achieved through exploring the ethnotheatrical activity of participants in the 
educational process. 

Using this methodology to study the newest innovative pedagogical 
activities reveals how theatre is actively used by teachers in the education of 
the developing generation. Often this type of activity is closely connected to 
the revival and preservation of folk drama and ritual traditions. For the 
purposes of this article, ethnotheatrical activity by teachers is of primary 
concern. 

Ethnotheatrical teaching is a system of activities that make use of the 
educational potential of drama and ritual forms of folk culture.31 Thus 
ethnostaging in schools is a pedagogical method that primarily involves the 
selection of educationally appropriate examples of folklore from the 
national culture for staging. The goal of ethnostaging is the ethnocultural 
education of students. Ethnocultural education means assimilation by an 
individual of the values, moral concepts and moral regulations of the society 
in which he or she originated and the environment in which he or she lives, 
fostering a sense of “cultural belonging” to that society.  

Preparation for playing a role in ethnotheatrical play is a process in 
which the development of the actor’s personal disposition takes place. A 
“role” can be understood as a normative system of actions determined by a 
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typical way of life in a traditional society over the centuries, allowing the 
character to be associated with that society. Performing in a play first of all 
requires the actor’s active understanding and reflection upon his own 
disposition, as a reference point for understanding that of his character, in 
order to comprehend this character’s attitude towards society as a whole, 
the beliefs and motivations behind the character’s actions, and the goals and 
activities towards which such actions are oriented. In preparing for a 
performance, students are familiarised with the contribution made to the 
culture in question by folk rituals, games and celebrations. Concepts 
surrounding the role of moral values in human life (e.g. why does this 
person of that particular ethnicity act in just such a way?) are explored, and 
students consider how the ethical codes of people of particular ethnic 
cultures are influenced by their participation in ritual practice, and how 
these codes can be good for humanity as a whole. 

Thus the use of ethnostaging in modern rural schools as a tool to 
encourage assimilation of ethnocultural values is determined by the 
following factors: 

- Ritual folklore forms have distinctive game principles, which 
correspond with the natural essence of childhood, and thus represent an 
effective educational tool for nurturing and developing students; 

- Mythology and rituals provide insight into the mindset of ethnic 
groups and are a source for understanding their worldview and spiritual 
values. 

Ethnocultural education in schools is organised on the foundations of 
ethnotheatrical activities in rural society and should, the author believes, be 
conducted through the interaction of all participants in the educational 
process - students, educators, parents and relatives of students. In addition, 
this process should involve the population of the village population, the 
local museum and library, and information and cultural centre workers. This 
is important because ethnocultural education through ethnotheatrical 
activities is expressed in such forms as: 

- Folklore theatre; 
- Ethnotheatrical workshops, clubs and studios; 
- Staged ethnographic performances in museums; 
- Outdoor displays of traditional rituals on stage; 
- Classes on folk art using theatrical facilities; 
- Ethnotheatrical projects based on authentic ethnographic material 

from the area in which participants live, or on local legends, myths, fairy 
tales, etc. 

Folk theatre in schools cannot exist without the cooperation of 
children and adults: teachers, students and their families (parents, 
grandparents, etc.) who help with costumes and can be consulted on how 
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the relevant rituals were treated in the past. Take, for example, the youth 
ritual of larma (literally “gatherings”) in which related maidens from 
neighbouring villages would gather to sew, embroider and sometimes 
change dresses several times throughout the evening, Most commonly it 
was a way for young women to show off their dowry dresses and their 
handiwork skills (the dresses were usually embroidered), since at these 
gatherings they were looked over by potential mother-in-laws or fiancés. 
The beauty of this ritual is reflected the beauty of Chuvash life. The ritual 
incorporates Chuvash concepts of manners and the moral qualities of a 
maiden. Today, the staging of this ritual, in particular the dressmaking 
aspects (during rehearsals girls not only practice the actions they will 
perform stage, but actually embroider or restore dresses of their 
grandmothers themselves), can bring about transformation through acting 
and/or dressing up. This is not only of cultural and educational relevance: it 
can also help to develop systems of beliefs and opinions, because 
transformation through dressing in folk costume is not merely a matter of 
playing the role of a young lady of yesteryear, it provides a situation where 
the student can culturally interact with her ancestors. 

These kinds of activity cannot exist without the interaction and 
cooperation of not only the abovementioned participants, but also local 
government bodies, mass media, social organisations and institutions. It is 
essential for the management of school-based ethnocultural education that 
there should be concurrence between the actions of educational, 
administrative, social and amateur bodies, and that the organisation of 
curricular and extracurricular forms of education should complement each 
other. Rural schools should play the role of centres of coordination for the 
ethnocultural education of students. Coordination is achieved by mutual 
agreement between the school, cultural institutions and social organisations. 

The examples described in this article indicate that the creation and 
development of rural schools and the sociocultural environment were 
always tightly bound to each other, and the specifics of folk culture (ways of 
life, rituals and national traditions) have consistently affected the 
organisation and practices of education in rural areas. 

From a historical perspective, the development of rural education 
went hand in hand with the transmission of ethnocultural traditions; in 
other words, teachers not only taught general academic subjects, but tried to 
pass ethnic experiences (customs, rituals) on to the next generation, often 
using ethnostaging as one of the most effective methods for doing so. 

The above analysis has outlined the development and consolidation 
of ideas about the social and ethnocultural aspects of education throughout 
the history of rural education. These include: 
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1. The idea of school management that involves parents and where 
the interests of rural communities are taken to consideration; 

2. The idea of extracurricular education for the cultural development 
of the public; 

3. The idea of rural schools as social and cultural institutions, rather 
than existing exclusively for teaching; 

4. The idea of taking national and regional characteristics into account 
in the management of schools; 

5. The idea (of S. S. Uvarov) of using national character (“Orthodoxy, 
Autocracy, Nationality”) as the basis for nurturing “useful and effective 
tools of government” upon which the government-run education system 
can rest; 

6. The idea (of G. N. Volkov) of education with a national character, 
taking on specific local features of each ethnic education system; 

7. The idea of education based on national traditions and the creation 
of the field of ethnopedagogy (also by Volkov) and related technologies for 
ethnocultural education. 

These ideas can be seen in practice in the development of rural 
schooling even today. For example, the Russian State program for 
“Development of Education 2013-2020” states that Russian education 
should assist the consolidation of Russian society through facilitating the 
creation and implementation of new and entertaining educational programs. 
In addition, the document states that most rural schools should serve 
sociocultural functions as well as educational ones. 

Today, rural schools are the same as city schools in many aspects: 
teachers and students have access to computer technology, use the Internet, 
participate in and win various educational and professional competitions, 
and so on. But at the same time, the rural school has its own unique 
characteristics determined by the nature of the rural society in which it is 
situation, and first and foremost of these influences is existence of 
traditional culture. There is great potential for rural schools to use this 
factor in their educational processes. 

Specific differences in rural schools include the smaller number of 
staff, staffing instability, and a more significant potential for consolidation 
compared to city schools; there are also issues of poor material and 
technical resources, the remoteness of the school from cultural centres and 
institutions. Specific social differences in rural school arise from poorly 
developed social infrastructure, isolation and remoteness from other 
populated areas or regional centres. The social and educational environment 
of a rural school generally involves several villages, often separated from 
each other, which creates difficulties with regards to transportation and 
organisation of extracurricular activities. Rural schools are obliged to react 
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in a quick and timely manner to constantly emerging social problems among 
their children. Taken together, this creates the necessity for schools to 
perform not only educational, but also social and cultural functions. 

Sociocultural functions of rural schools should facilitate: 
- The creation of conditions for self-realisation of not only students, 

but their families (youth and adults) in various aspects of life, including 
education, labour, culture, etc., thus facilitating the development of the 
cultural and educational environment of the village; 

- Interaction with the community, while continuing to play a leading 
role in consolidating the efforts of social educational institutions (museums, 
community centres, vocational colleges, etc.) and facilitating the 
achievement of socially valuable results from activities; 

- The revival of folk traditions and rural customs (art, aesthetic, 
ecological, labour, etc.). 

All of these are extremely important conditions for the successful 
socialisation of children and the development of the micro-environment 
and community that facilitates the well-being of individuals. 

It is important to remember, in discussing the social function of the 
rural school, that its presence plays a crucial role in the existence and well-
being of the village itself. The school acts as an organising body in the 
village, protecting the healthy relationship between family and local 
community. 

The social and educational benefits of ethnocultural education for 
rural children include: 

- Assimilation of the cultural and intellectual traditions of their 
community, including moral values and special cultural and historical forms 
of interaction between people in that community; 

- The possibility of choosing and creating a personal trajectory of self-
development and self-realisation, taking personal interests into 
consideration; 

- Realisation of the cultural uniqueness of other nations and 
ethnicities, of the cultural diversity of the region, the mother country and 
the world. 

The educational and social benefits for teachers include: 
- Professional development, social activity, cooperation with 

colleagues; 
- Implementation of new educational technologies at school and in 

extracurricular activities. 
The positive effects on the quality of educational processes include: 
- The renewal of educational content, the development of new 

academic and pedagogical techniques, and the creation of diversity 
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programs which take into consideration the cultural environment of rural 
communities; 

- The development and implementation of new educational 
technologies, in particular ethnostaging; 

- The organisation of educational processes in diverse ways which 
reflect the needs and interests of students and teachers; 

- The use of the educational potential of the rural social environment, 
cooperation with rural institutions, cultural centres and other schools. 

Resolution of the above-described issues plays a crucial role in the 
successful socialisation of children living in the countryside and the 
development of communities and micro-environments that facilitate the 
everyday life of the individual; it is, in fact, essential for the survival and 
development of the village itself, and thus the school. 
 
 

The Establishment and Development of Rural Schools in Russia  
(18th-21st Centuries): An Ethnocultural Perspective 

  
(Abstract) 

 
Analysis of the establishment and development of rural schools in Russia requires a clear 
understanding of rural education from a historical perspective, in order to reveal the 
reasons behind the specific characteristics they display today, and from there identify 
opportunities for further prospective changes. This article gives an overview of 
establishment and development of Russian rural schools, highlighting the most important 
personalities and ideas that played crucial role in their history up to the present time. 

The article also consolidates and reflects on the ideas behind the social and 
ethnocultural aspects of rural schools’ historical development. These include the idea of 
school management that involves parents and considers the interests of rural communities; 
the idea of extracurricular education for the cultural development of the public; the 
concept of rural schools as socio-cultural institutions; the idea of ethnically- and regionally-
oriented management of rural schools; the idea of using “national character” as a basis for 
nurturing “useful and efficient tools of government”; the idea of education taking on 
national characteristics; the idea of a folk tradition-based education; and the idea of 
ethnopedagogy. These ideas show that development of rural schools has progressed by 
passing on ethnocultural traditions, and that the preservation and reproduction of 
ethnocultural values is a crucial factor in maintaining the viability and development of both 
the rural settlement and the school. 
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